
PEER REVIE'ITED ARTI CLE::.-.'

Marie enrolled in the teacher education prograrn to become an elementary teacher a

decision that did not include the realization that she rnay be responsible for teaching Health

and Physical Education (HPE). In the first offour pre-seruice HPE classes Marie expressed

feeling ueryfearful, as she did not see herself as a heabhy and actiue person able to translate

tlte required knowledge, skills, and ualues to her students. In essence, she did not identifi
herself as a physicallJ literate indiuidual or teaclter. The experiences, images, and beli$ that
she brought with her to this learning experience influenced her kck of selfconfdence and

fficted what sbe thought she was able to learn and do. This reflects the experience that mdn)/

ltre-seruice teac/ters bring to teacher education prlgralr1s as their images and belief serue As

fihers for making sense of the knotuledge and experiences they encounter, and as barriers to

change by limiting the ideas that teachers are able and willing to entertain (Feiman-Nemser

physically literate person and teaclter,

which enabbd her to connect her new-found

ualues and idea/s to ber teaching. Maie
recznstructed her oun uision as a teacher

through her experiences; this alloued her to

create a professional identity that included

confidence in her ability to pass on

the imltortance of plrysical literaq' to her

students.

t
Marie's story is not uncommon amongst

teachers who are learning to teach HPE.

Often, their experiences of HPE consisted

mainly of learning sport-specific skills

rather than focusing on developing a

broad range of abilities that enable

individuals to undersrand, communicate,

apply, and anabTze different forms of
movement in various activities (Francis,

2009). HPE teachers play a pivotal role in

developing and impiementing programs

that shape how students develop a

sense of physical literacy and come to see

ttremselves as physically literate indivi-

duals. According to Humbert (2006, p.

21), "the health of young people depends

on physical education teachers making a

difference." This funher emphasizes the

need to explore the role physical literaq

can play in shaping teachers' own visions

of HPE.

20Al). Mariei Past experiences wererthers dnd barriers that limited her abili4t to embrace

teaching HPE uith confdence and enacting physical literary.

By the end ofthe czurse, Marie approached

the instructox crying uith excitement and

feeling empotuered to teach HPE. The

course focused on helping pre-seruice teachers

to be innouators, tltinkers, and imple-
menters of the HPE cuniculum rather
than purely transmitting a set of shills to

teach HPE. This enabled Marie tofocus on

deueloping her uision for what, how, and
why she would teach HPE as an elemen-

tary teacher Some light bad shone on

the darhest czrners of Mnie\ fear and illu-
minated the barriers to this seemingly

daunting and impossible tash. Her journey
of self-discouery about her personal heabh

and uell-being rgnited her image as a
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In this paper we explore the HPE experi-

ences of seventeen pre-service teachers

to investigate their understanding of
themselves as physically literate individuals

and teachers. \We also outline how those

involved in educating teachers (for exam-

ple, teacher education faculry associate

teachers, and those involved in in-service

education) can use physical literary as an

organizing framework to help individuals
criticaily reflect upon their own HPE
experiences. Crirical reflecdon involves
deconstructing and reconsrucring know-
ledge that has been learned through
xperience; this process is essential in
preparing teachers, and can be used to
shape professional visions of teaching
(Beattie, 2006).

The role of experiences and the
importance of a vision for teaching
Gachers bring wirh them a wide variery
ofexperiences that shape how they think
about and carry our their professional
roles. Through this apprenticeship of
obseruation (Lortie, I975), r.".herr,
experiences of HPE programs rhroughout
elementary and secondary school, as well
as their experiences with sport, recrearion,
or leisure activiries outside ofschool, may

have profound effects on their visions
about what HPE programs should consist
of and what their goals should be. Those
who are learning ro teach need to think
about and understand teaching in ways
that are quite different from their own
experience as students (Hammerness,
Darling-Hammond 8c Bransford, 2005).
Gaching involves a process of decon-
struction and reconstruction of our
experiences in order ro create visions of
teaching and learning deemed appropriate
for today's classrooms. This suggests that
teachers' experiences play a critical role in
developing their vision of professional
practice.

Kosnik and Beck (2009) offer three
reasons for having a well-developed vision
for teaching. First, a vision keeps teachers
aware of the full range of goa.ls and
processes of teaching. Second, a vision
helps teachers see how the various aspecrs

of teaching fit together. And rhird, a

vision can help teachers explain to their
students rhe purposes of schooling and
particular classroom practices. In essence,

this involves thinking nor only abour the
what ar,d bow of teaching, but also the
ulry.Thus, if teaching a unir on territorial
games, beginning reachers need not only

ask themselves what they are going to
teach (e.g., straregies and tactics, funda-
menral skills, social skills), and how they
are going ro teach it (e.g., TGfu
approach, student-centred), they musr
also ask themselves why it is important to
teach *re unit in the first place (e.g., learning
skills and straregies that transfer to a

variery of activities for lifelong pilricipa-
tion and enjoyment).

Using critical reflection to think
about physical literacy
Physical literacy offers a useful way for
beginning teachers to think deeply about
the what, how and why of teaching HPE.
As \ffhitehead (2001) claimed, physicai
literacy enables individuals to realize *reir
porential in a variery of domains (e.g.,

physical, social, and emotional) and
enhance rheir quality of life; it is essential
to a complete experience of human life.
Some individuals feel disengaged from
HPE because rhey sruggle to make
meaningful connecrions berween their
lives and the curiculum (Ennis, 2008).
One reason Marie felt fearfi,rl of teaching
HPE was because she found it challengin[
to make meaningful connecrions benveen
her HPE experiences and her own life.
However, by critically reflecting on rhese

he-seruice uachm haue a widz uaiay of aperiences in educational contms thattlrpr.lry thE thinh aboot and tarry oot tirir rol", 
^ 

teathm. In thit articb ue
azsmbe how seaenteea pre+eruice teachm came n see their profasional uis;on5of

YilnS heabh a( lbsitat educatjon (HPE) through o iroir,, oyrrf"nrgii;,,
a:conttruttmqa?d reconsmuting tfuir uperiewa Our discussion for*a oi ho*
the conce?t of plrys;cal literary can be ured a an organizing frameworh to help
xahm,huebp a uision for teachingrhat considzn thi whysiiuaching HpE jist
as murlt as tlte whats andhows.

bs endiann-nnitres ont k chance dz uiwe dzs mperbnca uaiies daw diaers
c:ntdtes id*onf, ce qui infucnce bur fagon dz penser et dc s,arquixer dz bun
fonxiorc d'nseigrcnent. ca articb aplique commat 17 eutdiani-maitres en sont
uyus n dtfnir.bur uision profesionnelb dz I'eweignement dans lr contexte dzs coun
de.santi a d'iducation plrysiquc en mimnt i, o, prorerr^ dz rdtx'un, dt
dtnnstraction a dz recorctruction dz bun *perienci. Dans b cadre de cme
disanion, on a tentl d',lnblir en qaoL h concept da sauoir-faire plrysique peut
cowitao une 

.ttntf,tilre organisaionnelb propre i aidn lzs iUgn;"i a'oA*U
une 

,uision 
de l'erceignnnent qui tient compn nut aunw du poulquti qae du quoi

et du commrnt dz l'arcignemnt fu I'iducation pbyiq* a d, kiante.'
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experiences and shaping a vision of HpE secondary pre-service teachers pursued. ateaching, she was able to ardculate her

"y". +d.rrandings or herserr as a ff;il:#$X.*:"t;ffi,*;physically literate individual: someone
ito -o"o with confidence in a wide 

*1 mtywere passionT. 
*oy: reaching

variery of physical activities thar benefir 
and engaging youth in healthy acdvl

i19 
j*.r"p;.", ; the whole person 

living'

(Mandigo er aJ., 2009). In rurn, sire felt

*,[t8..:Tl1".#jlL5TTffi {ft ".:Ji*:'#':ffi ff;.,,f 'j
purposes became meaningful to her own differences berween elementary and
iif. l*p..i..r... 

-------..t'-*^ rv rrlr vwrr secondary pre-service t.".h.rr. For
insrance, when asked about the rypes

!fr;e1story highlights how important it :-l^T'"tjttl 
th,e13anicir"t.d ir, -ort

is for those who are iearning ro teach HpE rrequently in HPE, soccet volleyball,
to cridcally reflect upon ,lr".ir. .*p.ri*.o basketball, and fitness testing were
and develop a vision for rea.hine. \X/irh mentioned. However, tecondaiy pre-
these ideas in mind, we were irrt..irt.d i., service teachers recalled a wider r"ng. of
exploring student teachers' experiences of experiences, many of which were g"irr.d
HPE, their understandingr of n.-r.trr., in the 

_ 
school years when HPi was

as physically literate individuals and optional. Several pardcipants felr their
teachers, and their visions for teachine HPE activities were fun; a factor that
HPE. We conducted interviews wirf; affects an individua.l's morivation for and
seventeen student teachers; l0 of whom commitment towards a physically active
were preparing ro becorne elemenrary littryl. Howeve! 

" ptryri.rtty literate
classroom teachers and received 12 hours HpE program ,..d, ro .rr.ompass other
of pre-service HPE instruction, and seyen objectives.'!7hen asked what they recalled
of whom wer€. prep.lring to become learning in HpE, common responses
secondary specialist HPE teachers, who included iearning rules to specific g*.r,
received 72 hours oF pre-service HpE as well 

"r 
r*.rJdir.r.rr rkill, Gu.]' ,, ,instruction..Aithough our study focused lay-up or dribbring). yet no elemenraryon pre-service teachers, we believe rhe pre-service t.".h.I^ recalled .o.r..p*findings will resonate with in-service cruciar to developing phyri."r literacy,

teachers who are learning to teach HpE. such as r."rni,;i;;,J 1"; *"ryr. ,h.

Pre-service teachers' critical reflec- ill;ffi::i."dff:Tf:t,f'"::J,:
{g1of their experiences of HpE *id. ,"nge of 

".rjiri.r, or (c) how toof the l0 elementarypre-service teachers comm,rnicate their understanding andwho were interviewed, rnost had not competence in movement.
expected to be required to learn how
to teach HPE. However,_as elementaqy Arthough rhe elementaqy pre-service
generalists, rather rhan HpE specialists, t."ch.rr-.ould recail )hot ^riukirr;;;teach many canadian elementary HpE pa.icipated in, few could recall the
classes, it is likely that they wiil be calred *r"or* wrry rhey were panicipating inupon to teach at least some HpE classes in rhem, or i."r.ring how these activitiestheir first few years of teaching. The courd herp ,h.- ,i -L i,.*r,r' choicesseven secondary pre-service teachers 

Trorr. l.h:iI rifespan. For exampre,illrvl,ewe-d all had previous experiences campbell did not 
"ria.rr""a the purposeswith physical activiry ir, ,..r."til.rar and of doing 

" il; ;.rr,;"r,"g, ..you justorganized. setrings; these experiences, 
"rr,r-.Ji, was something you had to do.combined with undergraduar. b".k- you knew y"";;.;;ing a mark for it,grounds. in kinesiology, greatly influenced so you assumed the leacher just needed apre-service teacher understandings and mark.,, she was .;;;; that it courd bevisions about teaching H?E (,{tmo,r. used as an indicator of card.iovascurar6c Jones' l99s)' For the most part, the fitness, what the resurts might tell her
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about her cardiovascular fimess, or how
she could interpret the results ro creare
action plans towards improved personal
health.

\X/hen the secondary pre-service teachers
were asked about the role of physical
activiry in their lives, they rll ,ugg.rt.d im
significance to becoming " !-hysicrlly
literate individual and.mbracirrg life long
physical activiry. \ffhen comp"r.a ,o ,ir!
elementary pre-service teachers, they were
bctter able to articulate an ,rnderstarrding
of its importance and how it aff.cts theii
daily lives to make healrhier decisions. For
example, Rick explained that physical
activiry influences his life daily as it,
"provides me with a feeling of ,,r.r,
release and relaxation." Simi"larly, AIan
suggested that it, 'provides a more holistic
approach to life in general... I exercise
nearly every day (run, srength train,
hockey) ,od try my best to eat Lealthy in
order to keep fir and have fun."

Previous .*p..i..r.o strongly influence
how pre-service teachers thiJ about their
professional roles, and our participants
revealed mixed feeling, 

"bor.ri 
the possi-

biliry of having to i.".h HpE, from
scared and doubrful, to excited. In line
with the theory of the apprenticeship of



observation, most pre_service teachers
expecred that they would be required to
reach the g,pes of activities _ *d ir, ,t.
carne ways _ that they were raught when

1ey were in school. As many pie_seruice
teachers experienced HpE proir"_, th"t
were focused primarily on lradidonal
rerun sports, some Glt doubrful of their
abiliry to teach HpE becaus, ,h.y did.ro,
know the rules of sports (eighr out of
10 elementary pre-servic. ,."Jh.r, _.r,_
tioned this) or perceived their own sport_
related skill set as inadequar.. fo. .i.
secondary pre-service ,.".1r.rr, two out of
seven whose physical activiry experiences
were nor ream sporr focused (e.g., dance
or fitness) had similar concerns about their
levels of HPE conrent knowledge beinl
inadequate. pre-service teachers *io *"r!
::-d about the prosped of teaching
HPE, particularly the secondary pr._r.rl
vice teachers, tended to b. pl,yri.rly
active and had experiences in a Ua.lr"rl_
ery of physical activities, such as swim_
ming,.skiing. hiking, or organized sporrs,
and felt confidenr rhat they wouta U. 

"Ut.'o teach skills and con,
physical 

".,i"iri 
J.ot'cil:::' Til::

experiences included dance, fitness, and
participation in recreational ald compet_
itive games, commented th.t ,he 'has

made physical activiry h., ."..., 
"rrJ

and secondary pre-service teachers
expressed visions rhar link closely ro the
definition and characreristics of physical
literacy described by Mandigo etA.'enOg).

Examples include Narasha (elementary),
who said that she wanted 

"., Hpg
program to have relevance ,to 

that it did
not feel like we were just doing it for fun;
so that it felt like it was for 

""r.r.o., "rdthat it had something to do with rhe
rest of our lives." Similarly, Ralph
(elementary) indicated that his ;J."f F{pg
program would explicidy consider the
r:asons 'why we are doing HpE,', some_
thing he felt was l"cking in his own
experience. Nicole (secondary) wanted ro
"integrate a wide variery of org-ir.a *J
recrearional activities,, and emphasize
teamwork in an inclusive educational
environment. In reflecting on his vision as

T fPE reacher, Jay (seclndary) rea.lized
thar his role included more rhan reachins
the HPE curriculum (what and ho*); i
was about changing his sruden ri kvo (wlry).

Implications for teaching and
teacher education
Due to the influence of the apprentice-
ship of observation, fif.. fr"ng"riJ""

(2006), we found that some pre_service
teachers enter teacher p..p"r"U*
programs witl a coruervative range of
beliefr abour teaching HpE thar 

".. 6*J
on their own HpE e*peri.nc.s. pre_
service teacher education programs
cannor ignore rhe biographical exp.ri_
ences rhat student to.h.i, bring *irh
rhem; there is a need to draw from i*ia.,
specrrum of activities and physical
culrures rhar are represenred in ,oU.ay in
o1d5r ro shape visions that are .onrirt.nt
with rhe definition of physical lite."cy
(Rich,2004).

In the deconstruction srage of reflecdon,
some of the teachers we interviewed did
nor experience HpE programs that
embodied a physically lirer"r.""ppro".h ,o
teaching HpE. However, in ...onrtru.ting
their ideas about whar their own Hpf
programs 

,or teaching may look like,
many teachers articulated the ideas and

::".?rr of physical lirerary proposed by
Ma.rdigo et al. (2009). fo, U.gir,.,irri
tea1he1, the importance of h;"g ;
professional vision of pracdce should 

-nor

be underestimared. In rheir firsr years of
teaching. ir is likely rhat teachers may be
overwhelmed by the multitude of i"sL,

expressed that she hopes ..to 
bring

my enrhusiasm and experiences ,o _i
classroom in order to h.lp ,hor. "ro*lme." Gachers whose experiences were
similar to Clara seemed ,o L.rr.r r.pr.r..ri
the notion of someone who is phy*."lly
literate.

Linking critical reflection with a
vision for teachine
Many of rhe .1.-..,r1ry pre-service teach_
ers' HPE experiences were narrow in
scope (focused mainly on team sports),
while rhe secondary pre_service t.".h.rr,
experiences covered a wide variety of
acdvide-s; primarily because drey continued
to enroll in HpE beyond g.rd. 9, when it
hecomes opriona.l for Onrario students.

.-i. 
such, 

_w^e 
expected their reaching

visions to differ. Howe
refl ecting on their .,.0il:"::r";T1#?
vision for teaching HpE, both.l.-.rr,"ry
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,I
that require their attention. However,
mainaining and continually reflecting
upon a well-developed vision for teaching
can help keep early career teachers aware
ofthe firll range ofgoals and processes of
teaching, including program planning,
assessment, and classroom culture and
organization (Kosnik 6c Beck, 2009).

For teacher educators, associate teachers,
and those involved in in-service teacher
educarion, physical literacy presenrs an
interesting opportuniry to engage those
learning to teach HPE in current HpE
ideas, theories, and pracdces - many of
which have been re-shap,ed and changed
since they were school studenrs. The
concepr of physical literary is something
that can encapsulate both broad and
specific ideas that suppoft a vision for
HPE, one that focuses just as much upon
the whys of teaching HPE as dre whats
and hows. By making physical literacy
an organizing framework for critical
reflection of HPE progmms and HpE

teaching both pre-service and practicing
teachers may be bemer able to implemeni
HPE programs that foster enjoyment and
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